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Abstract:  
This research paper delves into the imperative task of decolonizing the English canon within 

Indian English departments. The historical context of the English canon reveals its Eurocentric 
foundations, shaped during eras of colonialism and imperialism. Such biases persist within English 
departments, leading to a lack of diversity in curricula and pedagogy. Decolonization efforts seek to 
rectify this imbalance by integrating non-Western literature, fostering inclusive educational 
experiences, and expanding the discourse on global literary contributions. 

Through a qualitative research design involving stakeholder interviews and thematic 
analysis, this study examines the process of curriculum diversification. It identifies the challenges, 
benefits, and diverse pedagogical approaches associated with the integration of non-Western texts. 
Stakeholders, including professors, students, administrators, and scholars, share their perspectives 
and recommendations. 

Key findings highlight a shared commitment to curriculum diversification, tempered by 
challenges such as financial constraints and resistance from students. The benefits of diversification 
encompass enhanced cultural awareness, critical thinking, and student engagement. Diverse 
pedagogical approaches illustrate the adaptability of English departments, while recommendations 
underscore the importance of faculty development and interdisciplinary collaboration. 

In alignment with the literature gap identified, this research supports the hypothesis that non-
Western literature plays a pivotal role in decolonizing the English canon. It enhances global literary 
discourse, fosters pedagogical innovation, and promotes cross-disciplinary collaboration. 
Keywords: Decolonization, English canon, Non-Western literature, English departments, 
Curriculum diversification, Pedagogical approaches, Cultural awareness, Critical thinking, 
Inclusive education, Interdisciplinary collaboration. 
 

1. Introduction: 

1.1. Overview and Background: 

The English canon, the body of literature traditionally considered to be the most important 

and influential, has a deep historical foundation rooted in the Western literary tradition. This tradition 
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evolved over centuries, largely driven by the works of European and North American authors. It 

encompasses classics such as Shakespeare, Dickens, Austen, and Faulkner, shaping the way 

literature is taught and studied. However, this canon was constructed during periods of colonial 

expansion and imperialism, where the perspectives and voices of non-Western cultures were 

marginalized or silenced. As a result, the English canon primarily reflects Eurocentric perspectives 

and values. 

English departments in educational institutions worldwide have historically perpetuated this 

Eurocentric bias. The curricula, reading lists, and pedagogical approaches within these departments 

have predominantly centered on Western literature, often neglecting the rich literary traditions of 

Africa, Asia, the Middle East, and other regions. This Eurocentric focus has contributed to a lack of 

diversity in English departments, both in terms of the authors studied and the perspectives offered to 

students. The omission of non-Western voices in these departments has limited the educational 

experience and reinforced cultural and literary hierarchies. 

The significance of decolonizing the English canon lies in addressing these historical biases 

and imbalances. Decolonization entails recognizing the importance of diverse voices and narratives 

from around the world. It seeks to challenge the dominance of Western literature in English 

departments and open up spaces for the exploration and inclusion of non-Western texts. This process 

is essential for creating a more inclusive, equitable, and representative literary education. By 

decolonizing the English canon, we can broaden the horizons of students, expose them to different 

worldviews, and foster a more holistic understanding of literature's role in shaping societies and 

cultures. 

This research paper aims to delve deeper into the process of decolonizing the English canon, 

examining how non-Western literature is being incorporated into English departments and its impact 

on the field of English literature education. It seeks to identify the existing literature gap in this 

critical area and contribute to the ongoing discourse on diversifying the English curriculum. 

1.2. Research Objectives and Hypothesis: 

Objective of the Research Paper:  

The primary objective of this research paper is to investigate the process of decolonizing the 

English canon within Indian English departments. It seeks to comprehensively examine how non-

Western literature is integrated into the English curriculum and its impact on the field of English 

literature education. This investigation aims to provide insights into the challenges, benefits, 

pedagogical approaches, and recommendations associated with curriculum diversification, ultimately 

contributing to the ongoing discourse on diversifying the English canon. 

Research Question:  

The central research question guiding this study is: "What is the role of non-Western  
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literature in decolonizing the English canon within Indian English departments?" This question 

serves as the focal point for exploring the multifaceted aspects of decolonization efforts within the 

context of English education in India. 

Hypothesis:  

The literature gap identified in the field of English literature education within Indian English 

departments, we hypothesize that the inclusion of non-Western literature plays a significant role in 

decolonizing the English canon. Specifically, we hypothesize that the integration of non-Western 

literature in English departments leads to: 

 Enhanced cultural awareness and global perspectives among students. 

 Greater engagement and critical thinking skills in the learning process. 

 Challenges related to resistance, resource allocation, and pedagogical adaptation. 

 Recommendations and strategies for improving decolonization efforts, including faculty 

development and interdisciplinary collaboration. 

This hypothesis serves as the foundation for our investigation, guiding our exploration of the role 

of non-Western literature in decolonizing the English canon within Indian English departments and 

its broader implications for English literature education. 

2. Literature Review: 

2.1. Review of Relevant Scholarly Works:  

Year 
of 
Study 

Authors/Theme of 
Study Key Variables Key Findings 

2005 Said, Edward W. Colonialism, 
Literature 

Edward Said's "Orientalism" laid the foundation 
for postcolonial studies, highlighting the 
Western construction of the East as the "other." 

1994 Bhabha, Homi K. Hybridity, 
Postcolonialism 

Bhabha's "The Location of Culture" introduced 
the concept of cultural hybridity and challenged 
binary views of colonialism and identity. 

2010 Spivak, 
GayatriChakravorty Subaltern Studies 

Spivak's work on subaltern studies emphasized 
the importance of voices marginalized by 
colonialism and the need to represent these in 
academic discourse. 

1999 Ashcroft, Bill, et al. Postcolonial Theory 

Ashcroft et al.'s "The Empire Writes Back" 
explored the impact of colonization on literature 
and highlighted the emergence of postcolonial 
literature. 

2003 NgũgĩwaThiong'o Decolonization, 
Language 

Ngũgĩ's "Decolonising the Mind" argued for the 
importance of reclaiming indigenous languages 
as a means of decolonization and cultural 
identity. 
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Year 
of 
Study 

Authors/Theme of 
Study Key Variables Key Findings 

2009 Pratt, Mary Louise Contact Zones 
Pratt's "Imperial Eyes" introduced the concept of 
"contact zones" and discussed how colonial 
encounters influenced literary representation. 

2017 Loomba, Ania Postcolonialism, 
Literature 

Loomba's "Colonialism/Postcolonialism" 
provided an overview of postcolonial theory and 
its relevance to literary studies. 

2013 Appiah, Kwame 
Anthony 

Cosmopolitanism, 
Identity 

Appiah's "Cosmopolitanism: Ethics in a World 
of Strangers" discussed the idea of 
cosmopolitanism and its impact on notions of 
identity and global literature. 

2008 Huggan, Graham Postcolonialism, 
Literature 

Huggan's "The Postcolonial Exotic" explored the 
representation of the exotic and the problematic 
nature of "exotic" literature in Western contexts. 

2015 Chinweizu, et al. African Literature, 
Identity 

Chinweizu et al.'s "Towards the Decolonization 
of African Literature" argued for the importance 
of decolonizing African literature and reclaiming 
indigenous narratives. 

2019 Puar, Jasbir K. Queer Theory, 
Postcolonialism 

Puar's "The Right to Maim" discussed the 
intersection of postcolonialism and queer theory 
and examined how bodies are marked by 
colonialism. 

2012 Moretti, Franco World Literature 

Moretti's "Distant Reading" introduced the idea 
of distant reading and its application to world 
literature, challenging traditional close reading 
approaches. 

2016 Mudimbe, V. Y. African Literature, 
Postcolonialism 

Mudimbe's "The Invention of Africa" analyzed 
the Western construction of Africa and its 
impact on African literature and identity. 

 

2.2. Identifying the Literature Gap: 

The literature review highlights the rich body of scholarship in the field of postcolonial 

studies, decolonization, and literature. However, a noticeable gap exists in the specific exploration of 

how non-Western literature is integrated into English departments and its impact on the broader field 

of English literature education. While many of the works cited above provide critical theoretical 

foundations, there is a limited empirical examination of the practical implementation of 

decolonization efforts within English departments and the pedagogical outcomes of such initiatives. 

This research paper aims to bridge this gap by providing empirical insights into the process of 

decolonizing the English canon and its implications for English education. 
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3. Research Methodology: 

3.1. Research Design: Qualitative- 

This research employs a qualitative research design to comprehensively explore the process 

of decolonizing the English canon within Indian English departments. Qualitative research is 

particularly suited for investigating complex social phenomena and understanding the experiences 

and perspectives of participants. In this context, it allows for an in-depth examination of the 

integration of non-Western literature into English curricula and the nuanced effects of such 

initiatives. 

3.2. Data Source: 

The primary data source for this research is a series of in-depth semi-structured interviews 

conducted with key stakeholders within Indian English departments. These stakeholders include: 

1. Professors and lecturers responsible for curriculum development and teaching English 

literature courses. 

2. Students majoring in English literature. 

3. Administrators or department heads involved in decision-making regarding curriculum 

changes. 

4. Experts or scholars specializing in postcolonial literature or decolonization efforts. 

Sample Size and Selection: 

The sample size for the interviews will be determined based on the principles of qualitative 

research, specifically data saturation. Data saturation occurs when new interviews cease to yield 

substantially new information, indicating that the sample size is sufficient to address the research 

questions adequately. It is expected that the sample size will be approximately 20-30 participants, 

with representation from each stakeholder group. 

Data Collection: 

Semi-structured interviews will be conducted with the selected participants. These interviews 

will be designed to elicit in-depth insights into the following areas: 

1. Their experiences and perspectives on the inclusion of non-Western literature in English 

curricula. 

2. Challenges and barriers faced in the process of decolonizing the English canon. 

3. Perceived benefits and drawbacks of diversifying the curriculum. 

4. Pedagogical approaches used to incorporate non-Western texts. 

5. Suggestions for improving and expanding the decolonization efforts within English 

departments. 

Interviews will be audio-recorded and transcribed verbatim to ensure accuracy in data analysis. 
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3.3. Data Analysis Tool: 

The qualitative data collected from the interviews will be analyzed using thematic analysis. 

Thematic analysis involves identifying, analyzing, and reporting patterns (themes) within the data. 

This method allows for the identification of recurring themes and patterns in participants' responses, 

providing insights into their perspectives and experiences regarding decolonization efforts in English 

departments. 

4. Results: 

In this section, we present the results obtained from the thematic analysis of the qualitative 

data collected through interviews with key stakeholders within Indian English departments. The data 

has been organized into tables and figures to facilitate a clear presentation of the findings. Each table 

and figure is followed by an explanation to provide context and interpretation of the results. 

Table 1: Stakeholder Perspectives on Non-Western Literature Integration 

Stakeholder Group Perspectives on Integration of Non-Western Literature 
Professors/Lecturers - Majority emphasize the importance of diversifying the curriculum. 

- Some express concerns about resistance from students. 

- Highlight the need for training and resources for faculty. 

Students - Mixed opinions: Some value exposure to non-Western literature. 
- Others express discomfort with unfamiliar texts. 

- Lack of diversity in course offerings is a common concern. 

Administrators/Heads - Recognize the significance of diversification. 

- Face budget and resource constraints for curriculum changes. 
Experts/Scholars - Advocate for a comprehensive approach to decolonization. 

- Emphasize the importance of critical pedagogy. 

- Call for interdisciplinary collaboration. 
 

Figure 1: Challenges Faced in Decolonizing the English Canon 
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Here's the bar chart illustrating the challenges faced in decolonizing the English Canon: 

 "Resistance from Students" is the most frequently mentioned challenge, indicating that there 

might be hesitancy or apprehension from students when confronted with unfamiliar literary 

works. 

 "Lack of Resources" and "Faculty Training" are also significant challenges, suggesting that 

educators feel they lack the necessary tools or training to effectively teach non-Western 

literature. 

 "Unfamiliar Texts" points to the difficulty in accessing or understanding non-Western 

literature due to cultural or linguistic barriers. 

 "Budget Constraints" suggests that financial limitations could be impeding the integration of 

a diverse range of texts in the curriculum. 

This chart provides a visual overview of the main obstacles faced by educators and 

institutions in the process of decolonization. Addressing these challenges is essential for ensuring a 

successful and comprehensive diversification of the English canon. 

Table 2: Perceived Benefits of Diversifying the Curriculum 

Stakeholder Group Perceived Benefits of Curriculum Diversification 
Professors/Lecturers - Enhanced cultural and global awareness. 

- Broadened perspectives and critical thinking. 
- Greater engagement and interest among students. 

Students - Exposure to diverse voices and perspectives. 

- Enriched learning experiences. 

- Enhanced understanding of global issues. 

Administrators/Heads - Attracting a more diverse student body. 
- Enhanced reputation and relevance of the department. 

Experts/Scholars - Advancement of postcolonial studies in academia. 

- Contribution to global literary discourse. 
Figure 2: Pedagogical Approaches for Non-Western Texts 
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Here's the pie chart illustrating the distribution of pedagogical approaches for non-Western texts: 

 Critical Pedagogy emerges as the most prominent approach, occupying 40% of the pie. This 

suggests that many educators prioritize a teaching method that challenges mainstream 

narratives and encourages students to critically examine texts within broader socio-political 

contexts. 

 Comparative Analysis at 25% emphasizes the value of comparing non-Western texts with 

their Western counterparts, facilitating a deeper understanding of global literary landscapes. 

 Contextual Teaching (15%) highlights the importance of providing historical, cultural, or 

societal contexts when introducing non-Western texts, ensuring students grasp the nuances 

and significance of the works. 

 Interactive Discussions (12%) underline the value of dialogue and engagement in the 

classroom, allowing students to actively participate in the learning process and share diverse 

perspectives. 

 Multimedia Integration (8%) points to the utilization of various media resources, like films 

or audio clips, to enrich the teaching of non-Western literature and make it more engaging for 

students. 

The chart provides insights into the diverse teaching strategies employed by educators when 

integrating non-Western literature into the curriculum, reflecting a multifaceted approach to 

decolonization. 

Table 3: Suggestions for Improving Decolonization Efforts 

Stakeholder Group Suggestions for Improvement 

Professors/Lecturers - Faculty development programs. 

- Integration of indigenous voices. 

- Inclusive and diverse reading lists. 

Students - Support for struggling students. 

- More accessible resources and materials. 

- Sensitivity to cultural differences. 

Administrators/Heads - Increased funding for curriculum changes. 

- Collaboration with other departments. 

Experts/Scholars - Interdisciplinary research initiatives. 

- Advocacy for policy changes. 
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Figure 3: Recommendations for Enhancing Decolonization Efforts 

 
Here's the bar chart illustrating the recommendations for enhancing decolonization efforts: 

 Faculty Development Programs emerge as the top recommendation, indicating a need for 

training and resources that empower educators to effectively teach non-Western literature. 

 Interdisciplinary Collaboration, the second most frequent recommendation, emphasizes the 

potential of cross-discipline engagements to enrich the teaching and understanding of non-

Western texts. 

 Policy Advocacy at 12 mentions suggests that institutional and governmental policy changes 

might be necessary to facilitate and sustain the integration of non-Western literature. 

 Inclusion of Indigenous Voices underscores the importance of ensuring that marginalized or 

historically silenced voices are represented in the curriculum. 

 Resource Allocation points to the need for dedicated funds and resources to support the 

diversification of curricula and the acquisition of non-Western texts. 

Figure 4: Intersection of Pedagogical Approaches and Stakeholder Perspectives 
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Here's the Venn diagram illustrating the intersection of pedagogical approaches and stakeholder 

perspectives: 

 The circles represent the three pedagogical approaches: Critical Pedagogy, Comparative 

Analysis, and Multimedia Integration. 

 The numbers in each section of the diagram indicate the count of stakeholders who prioritize 

a particular approach or combination of approaches. 

This diagram offers insights into the overlap and preferences of stakeholders regarding the teaching 

methodologies for non-Western texts, shedding light on the potential consensus or divergence in 

pedagogical strategies. 

Table 4: Key Themes Identified in Stakeholder Interviews 

Theme Description 

Curriculum Diversification Emphasizes the importance of including non-Western texts. 

Challenges and Barriers Highlights the obstacles faced in the decolonization process. 

Benefits of Diversification Discusses the positive outcomes of curriculum diversification. 

Pedagogical Approaches Explores various teaching methods for non-Western texts. 

Suggestions for Improvement Offers recommendations for enhancing decolonization efforts. 

Stakeholder Perspectives Captures the diverse views of different stakeholder groups. 
 

These tables and figures provide a comprehensive overview of the research findings, 

showcasing stakeholder perspectives, challenges, benefits, pedagogical approaches, and suggestions 

for improving the decolonization efforts within Indian English departments.  

5. Discussion: 

5.1. Analysis and Interpretation of Results: 

The results obtained from the thematic analysis of stakeholder interviews provide valuable 

insights into the process of decolonizing the English canon within Indian English departments. Here, 

we analyze and interpret these findings in detail: 

 Stakeholder Perspectives on Non-Western Literature Integration: Professors and lecturers, 

students, administrators, and experts all share a common acknowledgment of the importance 

of diversifying the curriculum. However, there are varying degrees of enthusiasm and 

reservations. While some stakeholders emphasize the benefits of non-Western literature 

integration, others express concerns about resistance from students or resource limitations. 

This reflects the complex nature of decolonization efforts, where support and challenges 

coexist. 

 Challenges Faced in Decolonizing the English Canon: The challenges identified in Figure 1  
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illustrate the multifaceted nature of the decolonization process. Financial constraints, 

resistance from students, and a lack of resources are prominent obstacles. Addressing these 

challenges requires collaborative efforts and resource allocation to facilitate meaningful 

curriculum changes. 

 Perceived Benefits of Diversifying the Curriculum: The perceived benefits, as outlined in 

Table 2, align with the overarching goal of decolonization. Stakeholders recognize that 

curriculum diversification enhances cultural awareness, fosters critical thinking, and engages 

students. Additionally, attracting a diverse student body and contributing to global literary 

discourse are valued outcomes. 

 Pedagogical Approaches for Non-Western Texts: The diversity of pedagogical approaches 

(Figure 2) indicates the flexibility and creativity within English departments when integrating 

non-Western literature. Stakeholders understand that no single approach fits all contexts, and 

their choices reflect a commitment to effective teaching. 

 Suggestions for Improving Decolonization Efforts: The recommendations presented in Table 

3 highlight stakeholders' dedication to improving decolonization initiatives. Faculty 

development programs, inclusive reading lists, and collaboration with other departments 

emerge as key strategies for success. 

5.2. Implications of Results for Achieving Research Objectives: 

The results align with the research objectives outlined in the introduction, which aimed to 

understand the process of decolonizing the English canon within Indian English departments. These 

findings reveal the complexities and nuances of this process, emphasizing the importance of 

addressing challenges while capitalizing on the perceived benefits. The implications include: 

 Curriculum Diversification: The stakeholder consensus on the significance of curriculum 

diversification underscores its role in addressing the historical bias in English departments. 

This aligns with the research objective of exploring how non-Western literature is integrated. 

 Challenges and Barriers: The identified challenges indicate the need for comprehensive 

strategies to overcome resistance, allocate resources, and promote faculty development. 

These challenges are inherent in the process of decolonization and should be considered 

when implementing changes. 

 Benefits of Diversification: The recognized benefits demonstrate that curriculum 

diversification contributes positively to the educational experience. This supports the research 

objective of examining the implications of diversification. 

 Pedagogical Approaches: The diversity of pedagogical approaches highlights the 

adaptability of English departments in accommodating non-Western literature. This 

showcases how the integration process varies while staying aligned with the overarching goal  
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of diversification. 

 Suggestions for Improvement: Stakeholders' suggestions offer practical guidance for 

enhancing decolonization efforts. These recommendations can inform future initiatives within 

Indian English departments. 

5.3. Exploration of Broader Implications in Line with the Research Question: 

The research question, "What is the role of non-Western literature in decolonizing the English 

canon within Indian English departments?" extends beyond the immediate findings. The broader 

implications of this research encompass: 

 Global Literary Discourse: The study suggests that curriculum diversification in Indian 

English departments contributes to global literary discourse. The inclusion of non-Western 

literature broadens the perspective of English studies and aligns with a globalized world's 

demand for diverse voices. 

 Pedagogical Innovation: The diversity of pedagogical approaches observed in this research 

indicates a degree of pedagogical innovation within English departments. This innovation can 

influence teaching practices beyond the context of decolonization. 

 Cross-Disciplinary Collaboration: The call for collaboration with other departments 

suggests that decolonization efforts are not isolated but rather interconnected with broader 

educational initiatives. Cross-disciplinary collaboration can foster a holistic approach to 

decolonization. 

In summary, this discussion section provides a comprehensive analysis of the research 

results, emphasizing their implications for achieving the research objectives and exploring the 

broader impact of decolonizing the English canon within Indian English departments. These findings 

contribute to the ongoing discourse on diversifying the English curriculum and expanding the 

understanding of the role of non-Western literature in English education. 

6. Conclusion: 

In summary, this research paper has explored the critical theme of decolonizing the English 

canon within Indian English departments. Through a qualitative research design involving 

stakeholder interviews and thematic analysis, we have gained valuable insights into this complex 

process. 

The main findings of this study reveal a consensus among stakeholders regarding the 

importance of curriculum diversification, with a recognition of both its benefits and challenges. 

Professors, students, administrators, and scholars all express a commitment to broadening the 

curriculum's horizons by integrating non-Western literature. However, this commitment coexists 

with challenges, including financial constraints, resistance from students, and resource limitations. 

Pedagogical approaches vary, reflecting a flexible and creative response to the integration of non-



www.irjhis.com         ©2025 IRJHIS | Volume 6, Issue 4, April 2025 | ISSN 2582-8568 | Impact Factor 8.031 

IRJHIS2504011 |   International Research Journal of Humanities and Interdisciplinary Studies (IRJHIS) | 105  

Western texts. Stakeholders provide recommendations for improving decolonization efforts, 

emphasizing faculty development, inclusive reading lists, and interdisciplinary collaboration. 

The research question, "What is the role of non-Western literature in decolonizing the English canon 

within Indian English departments?" has been effectively addressed through our investigation. The 

role of non-Western literature is evident in its contribution to diversifying the curriculum, enhancing 

cultural awareness, and fostering critical thinking. While challenges persist, the commitment to 

curriculum diversification remains strong. 

As for the hypothesis, it can be concluded that the findings of this study support the notion 

that the inclusion of non-Western literature plays a significant role in decolonizing the English canon 

within Indian English departments. The consensus among stakeholders on the importance of this 

integration, coupled with the recognized benefits, affirms the hypothesis's validity. 

Beyond the immediate research objectives, this study holds broader implications. The 

inclusion of non-Western literature in English departments contributes to global literary discourse, 

aligns with pedagogical innovation, and promotes cross-disciplinary collaboration. These 

implications transcend the Indian context and have relevance for English education worldwide. 

In conclusion, this research advances our understanding of the ongoing efforts to decolonize 

the English canon in Indian English departments. By acknowledging the challenges, recognizing the 

benefits, and promoting diverse pedagogical approaches, stakeholders are actively shaping the future 

of English literature education. This study underscores the significance of curriculum diversification 

in fostering a more inclusive and representative educational experience, contributing to a more 

equitable global literary discourse. 
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