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Abstract: 
Inclusive education reforming the key role of global education, reflecting a sustained 

commitment to equity, participation, and social justice. Despite expanding access to schooling, gender 
disparities continue to shape how learners experience and benefit from inclusive educational 
environments. This article offers a critical synthesis of scholarship to examine how gendered structures 
influence the theory and practice of inclusive education across diverse contexts. Drawing upon a 
qualitative meta-synthesis of peer-reviewed literature, foundational theoretical works, and 
international policy reports published between 2010 and 2024, the study integrates existing knowledge 
to identify recurring patterns and structural constraints. 

The analysis indicates that gender-based inequities persist not only in enrolment and retention 
but also within classroom interactions, institutional cultures, and policy implementation processes. 
Girls with disabilities emerge as one of the most marginalised groups, frequently encountering layered 
exclusion shaped by stigma, socio-economic vulnerability, and restrictive gender norms. 
Simultaneously, the disproportionate identification of boys within certain special education categories 
invites reflection on behavioural expectations and gendered interpretations of ability. The synthesis 
further reveals a continuing gap between inclusive education policies and their enactment, often 
associated with limited professional preparation, fragmented governance structures, and insufficient 
attention to gender-responsive pedagogy. 

By positioning gender as a structural dimension rather than a peripheral concern, this article 
contributes to ongoing efforts to reconceptualise inclusion as a transformative educational project. 
Moving beyond a narrow emphasis on physical access, the paper underscores the importance of safe 
learning environments, reflective teaching practices, coordinated policy frameworks, and sustained 
institutional commitment. Advancing inclusive education, therefore, requires deliberate engagement 
with the structural conditions that continue to shape unequal educational possibilities. 
Keywords: Inclusive education, Gender disparities, Gender-responsive pedagogy, Reflective Teaching 
practice, Sustained institutional commitment  

 
 



www.irjhis.com  ©2026 IRJHIS | Volume 07, Issue 02, February 2026| ISSN 2582-8568 | Impact Factor 8.428 

IRJHIS2602014 |   International Research Journal of Humanities and Interdisciplinary Studies (IRJHIS) | 123  

Introduction: 

The growing emphasis on inclusive education reflects a global commitment to developing 

educational systems that recognise diversity as an inherent characteristic of learning communities 

rather than as a challenge to be managed. The insight into inclusive education is keenly focused on 

equity and social justice for all learners without any discrimination, and it ensures meaningful 

participation. While early formulations primarily focused on integrating learners with disabilities into 

mainstream settings, contemporary scholarship emphasises that genuine inclusion requires systemic 

transformation across school cultures, pedagogical practices, and institutional structures (Ainscow, 

1999; Booth & Ainscow, 2002). International frameworks have reinforced this expanded vision. 

Expanded visions the SDG goal four focused on ensuring quality education, and it also highlights an 

inclusive environment in getting education through lifelong learning for all learners. Global monitoring 

reports similarly stress that educational equity cannot be achieved without addressing persistent gender 

inequalities that shape participation, progression, and achievement (UNESCO, 2020). Although access 

to schooling has improved across many regions, gender continues to influence how educational 

opportunities are experienced and sustained. 

Gender operates not merely as a demographic category but as a socially constructed system of 

expectations and power relations that regulates behaviour and opportunity. In numerous contexts, girls 

encounter barriers associated with domestic responsibilities, safety concerns, early marriage, and 

restrictive cultural attitudes toward female education. Conversely, boys may experience pressures 

linked to dominant constructions of masculinity that discourage academic engagement or frame 

scholastic difficulty as behavioural deviation. These dynamics demonstrate that gender disparities 

extend beyond entry into schooling and permeate everyday educational experiences. 

Examining inclusion through a gender lens becomes particularly critical when considering its 

interaction with disability. Intersectional scholarship suggests that exclusion rarely arises from a single 

source; rather, it is produced through the convergence of multiple social hierarchies (Liasidou, 2012). 

Girls with disabilities frequently face compounded marginalisation shaped by gender bias, stigma, and 

economic disadvantage, thereby challenging the transformative promise of inclusive education. 

Despite widespread policy endorsement, a noticeable gap persists between formal 

commitments and classroom realities. Research on inclusive pedagogy highlights that teachers play a 

pivotal role in shaping participation, yet underlying beliefs and institutional cultures influence their 

practices (Florian & Black-Hawkins, 2011; Florian, 2015). When gender assumptions remain 

unexamined, inclusive initiatives risk reproducing structural inequities rather than dismantling them. 

This article offers a critical synthesis of scholarship to examine how gendered structures shape 

the theory and practice of inclusive education across diverse contexts. By positioning gender as a 

structural dimension rather than a peripheral concern, the article contributes to ongoing efforts to  
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reconceptualise inclusion as a transformative educational project. 

Literature Review: 

Conceptual Foundations of Inclusive Education: 

Subsequent scholarship positions inclusion as an ethical commitment grounded in social justice. 

Sustainable inclusive systems depend upon organisational change, collaborative leadership, and 

institutional accountability (Ainscow, 2005). From a pedagogical standpoint, Florian and Black-

Hawkins (2011) advocate extending meaningful learning opportunities to every learner rather than 

differentiating in ways that may inadvertently reinforce marginalisation. Inclusive pedagogy, therefore, 

challenges deterministic assumptions about ability while promoting collective participation. 

Gender as a Structural Dimension of Educational Inequality: 

Gender remains a powerful organising principle within educational processes. Global evidence 

indicates that access improvements have not consistently translated into equitable learning experiences 

(UNESCO, 2020). Persistent disparities in completion rates and educational attainment suggest that 

structural inequities continue to shape participation. Rousso (2003) highlights that girls with disabilities 

often remain overlooked within both gender-focused and disability-focused initiatives, experiencing 

exclusion reinforced by social stigma and limited expectations. At the same time, emerging research 

cautions against interpreting gender disparity solely through girls’ disadvantage, noting the 

overrepresentation of boys in certain special education categories. 

Intersectionality and Layered Exclusion: 

Intersectionality provides a critical lens for understanding how overlapping forms of inequality 

operate within educational settings. Liasidou (2012) argues that analysing disability, gender, and class 

in isolation risks oversimplifying the mechanisms through which exclusion is produced. Empirical 

work by Carew et al. (2020) demonstrates that while inclusive interventions can improve learning 

outcomes, persistent socio-cultural barriers often constrain their impact. 

Policy Commitments and Implementation Challenges: 

Global agendas strongly advocate inclusive and gender-equitable education, yet 

implementation remains uneven due to resource constraints, fragmented governance, and limited 

teacher preparation (UNESCO, 2020). Economic analyses further suggest that inclusive systems 

contribute to social cohesion and long-term development, reinforcing the importance of sustained 

institutional investment (OECD, 2022). 

Taken together, the existing scholarship underscores the persistence of gendered structural 

inequities within inclusive education while revealing the need for integrative analyses that connect 

theoretical insight with systemic practice. 

 Objectives of the Study: 

1. To examine the nature and extent of gender disparities within inclusive education across diverse  
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contexts. 

2. To analyse how the intersection of gender and disability contributes to layered forms of 

educational exclusion. 

3. To explore the gap between policy commitments and educational practice in advancing gender-

responsive inclusion. 

4. To propose research-informed directions for strengthening equitable and inclusive educational 

systems. 

Methodology: A Qualitative Meta-Synthesis: 

The study adopts a qualitative meta-synthesis to integrate findings from scholarly literature and 

policy discourse. This interpretive approach enables the development of conceptual understanding 

while preserving the analytical depth of qualitative inquiry. 

Peer-reviewed articles, theoretical texts, and institutional reports published between 2010 and 

2024 were selected based on their relevance to inclusive education, gender, and intersectionality. 

Seminal works were included to strengthen theoretical grounding. The literature was analysed 

thematically, with attention to patterns related to access, participation, classroom practice, and systemic 

barriers. Analytical rigour was maintained through critical comparison of convergent and divergent 

perspectives. 

While interpretive in nature and limited to English-language sources, the synthesis provides 

conceptual insights capable of informing research, policy, and educational practice. 

Findings: 

The meta-synthesis identified four interconnected themes: persistent inequalities in 

participation, gendered school cultures, intersectional marginalisation, and policy–practice gaps. 

Girls, particularly those with disabilities, remain vulnerable to disrupted educational trajectories 

due to safety concerns, economic pressures, and restrictive social norms (UNESCO, 2020; Rousso, 

2003). Simultaneously, patterns of special education identification suggest that gendered expectations 

also shape how boys are positioned within inclusive settings. 

Classroom interactions often reproduce societal assumptions, influencing confidence, visibility, 

and participation (Florian & Black-Hawkins, 2011). Intersectional analysis reveals that compounded 

disadvantage emerges where gender, disability, and poverty converge (Liasidou, 2012; Carew et al., 

2020). 

Despite strong policy rhetoric, implementation frequently falls short due to limited professional 

preparation and institutional fragmentation, underscoring the need for systemic alignment (OECD, 

2022). 

 Discussion: 

Taken together, these insights suggest that the pursuit of inclusion is inseparable from the  
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broader project of challenging historically embedded gender hierarchies within education. Expanding 

enrolment alone does not ensure equitable participation; inclusion must involve qualitative 

transformation of learning environments. 

Teachers occupy a central role in mediating reform, as pedagogical practices can either 

reinforce or disrupt structural inequities. Intersectional analysis further emphasises that exclusion 

emerges through interacting social forces rather than isolated categories. 

While policy frameworks signal progress, sustained institutional commitment remains 

essential. Inclusion should therefore be understood as an ongoing process of critical reflection and 

systemic change rather than a fixed educational destination. 

Implications and Strategies: 

The findings underscore the need for systemic approaches that move beyond symbolic 

commitments toward meaningful educational transformation. Addressing gender disparities within 

inclusive education requires coordinated efforts across policy frameworks, pedagogical practices, and 

institutional cultures. 

Embedding a gender-responsive perspective within inclusive education policies can support 

more coherent planning through gender-disaggregated data collection, equitable resource allocation, 

and cross-sector collaboration. Teachers remain central to this process, and professional preparation 

that encourages reflective practice can strengthen inclusive classroom environments. 

Creating safe and enabling schools is equally critical, as physical access alone does not 

guarantee meaningful participation. An intersectional orientation further ensures that reforms address 

overlapping structural inequities rather than isolated dimensions of disadvantage. Continued research 

and evidence-based planning remain vital for sustaining responsive educational systems. Collectively, 

these strategies highlight that achieving gender-responsive inclusion requires sustained systemic 

commitment rather than isolated interventions. 

Conclusion: 

This study examined gender disparities within inclusive education through a qualitative meta-

synthesis of scholarly and policy literature. The analysis demonstrates that meaningful inclusion 

extends beyond access and requires sustained engagement with the structural conditions shaping 

participation. 

Pedagogical practice, institutional culture, and coordinated policy action remain central to 

dismantling persistent inequities. Recognising gender as a structural dimension of inclusion enables a 

more nuanced understanding of educational opportunity. 

Advancing inclusive education, therefore, requires not only expanded access but a sustained 

commitment to dismantling the structural conditions that continue to shape unequal educational 

possibilities. 
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